                                                               
Hollywood or History?
An Inquiry-Based Strategy for Using Film to Teach United States History

 FILM: Lincoln (2012)

Lesson Name
	Part 1: Lincoln’s Political Power
Part 2: Lincoln’s Reconstruction Plans




Grade			     Subject			                                Topic
	7-12
	U.S. History
	Civil War/Reconstruction  



Era Under Study				 Estimated Time Needed for Lesson                                     
	Era 5: Civil War and Reconstruction (1850-1877)
	55 minutes (Part 1)
55 minutes (Part 2)  



State and Common Core Standard                     Description
	Standard Number
	Detailed description of each standard you are discussing.

	Michigan (Part 1)
	

	High School US History
	F1.2 Using the American Revolution, the creation and adoption of the Constitution, and the Civil War as touchstones, develop an argument about the changing character of American political
society and the roles of key individuals across cultures in prompting/supporting the change

	Virginia (Part 1)
	

	High School US History 
	USI.9 The student will demonstrate knowledge of the causes, major events, and effects of the Civil War by…(d) describing the roles of Abraham Lincoln, Jefferson Davis, Ulysses S. Grant, Robert E. Lee, Thomas “Stonewall” Jackson, and Frederick Douglass in events leading to and during the war

	Georgia (Part 2)
	


	High School US History
	SSUSH10 Identify legal, political, and social dimensions of Reconstruction. a. Compare and contrast Presidential Reconstruction with Congressional Reconstruction, including the significance of Lincoln’s assassination and Johnson’s impeachment.

	Washington D.C. (Part 2)
	

	8th Grade U.S. History
	Describe Abraham Lincoln’s presidency and his significant writings and speeches and their relationship to the Declaration of Independence (e.g., his House Divided speech in 1858, Gettysburg Address in 1863, Emancipation Proclamation in 1863, and inaugural addresses in 1861 and 1865). (P)

	Common Core
	

	CCSS.ELA-LITERACY.RH.6-8.6

	Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, inclusion or avoidance of particular facts).


	CCSS.ELA-LITERACY.RH.11-12.3
	Evaluate various explanations for actions or events and determine which explanation best accords with textual evidence, acknowledging where the text leaves matters uncertain.

	CCSS.ELA-LITERACY. RI11-12.7
	Integrate and evaluate multiple sources of information presented in diverse formats and media…in order to address a question or solve a problem. 




NCSS Core Themes                          	    Description
	Theme Number
	Detailed description of each NCSS theme you are incorporating.

	Power, Authority and Governance
	Social studies programs should include experiences that provide for the study of how people create, interact with, and change structures of power, authority, and governance

	Individuals, Groups and Institutions
	Social studies programs should include experiences that provide for the study of interactions among individuals, groups, and institutions

	Time, Continuity, and Change
	Studying the past makes it possible for us to understand the human story across time. Historical analysis enables us to identify continuities over time in core institutions, values, ideals, and traditions, as well as processes that lead to change within societies and institutions, and that result in innovation and the development of new ideas, values and ways of life.



Handouts/Materials/Web Links
	Handout/Materials: Hollywood or History? Graphic Organizer

Web Links: 
        a.   Link to Film Clip(s): 
· CNN (2012) (Warm-Up) “Lincoln filmmakers get it wrong” https://www.youtube.com/watch?v=50bxP9b0aso 
· Lincoln (2012) (Part 1): “Buzzards guts, man” (Lincoln as a Tyrant) https://www.youtube.com/watch?v=1qjtugr2618 
· Lincoln (2012) (Part 2): “Liberality all around” (Presidential Reconstruction under Lincoln) https://www.youtube.com/watch?v=BAunpxS8GXo 

b.  Primary Source(s): 
· Political Cartoon (Part 1). No citation information available  Avail: http://livinglincoln.web.unc.edu/2015/03/29/anti-commemoration/ 
· Letter (Part 1) Abraham Lincoln, Letter to Horace Greely. August 22, 1862. Avail: http://www.abrahamlincolnonline.org/lincoln/speeches/greeley.htm 
·  Abraham Lincoln’s Second Inaugural Address (Part II); endorsed by Lincoln, April 10. Avail: https://www.loc.gov/rr/program/bib/ourdocs/lincoln2nd.html 

c.  Secondary Source(s): 
· Article Excerpt (Part 1): Hutchinson, Dennis J. (2010). “Lincoln the Dictator.” South Dakota Law Review 55: 284 298.
· Textbook (Part 2): Shi, D. E & Tindall, G. B. (2016). America: A Narrative History, Vol 1. 10th Edition. New York: W.W. London and Company, 582-583





Guiding Questions
	What should students know or understand at the completion of the unit or lesson?

Primary Questions:
	Explain the impact that the Abraham Lincoln had on the United States during the Civil War and on the office of the President.
· How has Abraham Lincoln become a fixture in the national memory of the United States?
· What do you think the Stephen Spielberg depicted Abraham Lincoln in the way that he did in the film Lincoln? 
	According to the primary and secondary sources is the depiction of Davy Crockett’s death at the Alamo 100% fact, 100% fiction, or somewhere in between? Which movie clip do you believe is more accurate? 
	How do historical films (or other historically-themed materials) work to shape our understanding of historical figures and events?

Additional Questions:
	What is a primary/secondary source?
	What are ways to gain a better understanding of an historical event or person?
	Which type of source is the most accurate primary/secondary? Why?





Important Vocabulary
	List all of the important indicators of achievement (important people, places, and events) and vocabulary that students will need to know at the conclusion of the lesson. 

· Congressional Reconstruction (1866-1867): The period when the South was placed under the authority of Congress. As a result, southern states were required to pass the 14th amendment in order to be readmitted into the Union.
· Greely, Horace (1811-1872): an American author and statesman who was the founder and editor of the New-York Tribune, among the great newspapers of its time. Long active in politics, he served briefly as a congressman from New York, and was the unsuccessful candidate of the new Liberal Republican party in the 1872 presidential election against incumbent President Ulysses S. Grant. (Wikipedia)
· Lincoln, Abraham (1809-1865): an American lawyer and politician who served as the 16th president of the United States from 1861 until his assassination in April 1865. Lincoln led the nation through the American Civil War, its bloodiest war and its greatest moral, constitutional, and political crisis.[2][3] He preserved the Union, abolished slavery, strengthened the federal government, and modernized the U.S. economy. (Wikipedia) 
· Presidential Reconstruction (1865-1866) During this plan, President Johnson, a native of Tennessee who stayed loyal to the Union, was extremely lenient with the southern states. His plan, based on that of Abraham Lincoln who had been assassinated in April of 1865, allowed the South readmission in into the Union if 10% of the population swore an oath of allegiance to the United States. They also were required to ratify the 13th amendment, which officially ended slavery in the United States. (GA DOE 8th Grade Georgia Studies Teaching Notes).
· Thirteenth Amendment- abolished slavery and involuntary servitude, except as punishment for a crime. In Congress, it was passed by the Senate on April 8, 1864, and by the House on January 31, 1865. The amendment was ratified by the required number of states on December 6, 1865. On December 18, 1865, Secretary of State William H. Seward proclaimed its adoption. It was the first of the three Reconstruction Amendments adopted following the American Civil War. (Wikipedia)
	



Assessment Strategies
	Describe the assessments that will be used during the unit. 

Formative Assessment – Round table discussion, History vs. Hollywood worksheets, Line of Contention.

Summative Assessment- “What do you Think? History vs Hollywood” essays.






Teaching Strategies (Part 1 and 2)
	10min
	
Roundtable Group Discussion/Lecture


View clips from:
Lincoln (2012)

	15min
	Primary Sources and
Secondary Source
Analysis

Completion of Graphic Organizer/position statement
	10min
	Line of Contention 

History vs. Hollywood?: Conclusion/Summary/
Extension


	
	
	
	
	
	

	
	
	
	
	Time Remaining/
HMWK
	

	5min
	
	10min
	
	
	

	
	
	Times are highly flexible and should be adjusted according to number of sources used, length of introduction, period/block schedule, etc.





Sparking Strategy/Warm-Up 
	Sparking Strategy  (Lesson introduction)
Have students discuss some movies, video games, documentaries or books that focus on historical topics. Ask students how reliable they think these sources are in describing historical events. Show CNN News clip about the inaccuracies of the film Lincoln (2012). 





Lesson Procedures 
	In a numerical list provide a step by step outline of what you plan to do in the lesson. Include questions you will ask the students and materials you will use. 
Outline:

Part 1:

1a.   Start with a roundtable group discussion – spark ideas about how social elements like movies, video games, documentaries, or books that focus on history shape our understanding of people and events. Provide a few examples; ask students to provide additional examples and explanations. Then ask to students to discuss which sources are “more accurate” than others and why. After this discussion have students watch the CNN News Clip about the inaccuracies of Lincoln (2012). Ask students why they think the film makers would include such inaccurate information about Connecticut’s 13th Amendment vote. 

1b. Alternatively, teachers might instead begin the lesson with a similar discussion about a more localized topic that is linked to the broader concept of the Civil War, Reconstruction, or Abraham Lincoln. Other questions could be about how famous people and events from this era have impacted the United States, socially, politically, etc.

2.   Deliver a mini-lecture on the Abraham Lincoln’s role as president during the Civil War with special emphasis on the immigration from the Lincoln’s political power, his role in passing the 13th amendment, and his Reconstruction plans (much of this should have been taught in a prior lesson). Reveal to students that they are going to learn about an aspect of these events and why it is important to understand the strengths and limitations of primary and secondary sources in our understanding of history.

3.   Explain to students that there has been several films depicting Abraham Lincoln. Explain to students that Lincoln has been the subject of several books, movies, T.V. shows, and plays. However, the films may or may not attempt to offer an accurate account of the events of Lincoln’s life and Presidency.  Introduce the Hollywood or History? graphic organizer handout and work with students to detail how they can use the outline to record information during the film clip and document analysis that they will take part in.

4.   Display the Part 1 clips of the Lincoln (links included above and on handouts). If  teachers want to show the entire films, we recommend finding time to show the film in full but breaking it up into sections and have students use multiple sources to analyze each segment of the film. 
 
5.   Have students analyze their primary source and secondary source. Multiple sources have been included to provide teachers with a variety of options. For more advanced students, teachers may elect to use more than one primary/secondary document, or, alternatively, to run through the initial phases of the exercise and introduce new documents after students form their initial perceptions.

6.   Students individually conclude whether or not the “Buzzards guts, Man” scene is
History, Hollywood, or both by drafting a short statement/paragraph citing evidence from each source. Space is included on the graphic organizer handout.

7.   Use a “Line of Contention,” or similar whole group debriefing approach, to allow students to share their thoughts. Draw a line on the board to demonstrate the continuum of thoughts. On one side of the line, write 100% history. Students who stand there are making the claim that the movie clip is 100% accurate and factual. On the other side of the line, write 100% Hollywood. If students stand next to this part of the line they are making the claim that there is nothing factual about the scene they watched. Allow studies to stand at any point of the line they wish (i.e., 25% history, 75% Hollywood, etc.). Most important are student explanations and efforts should be made to reference the document collections.

Part 2:
[bookmark: _GoBack]1.    Tell students they are going to analyze a second clip for them film with additional sources. Go through the same process as Part 1 but using the “Liberality All Around” clip and Part 2 documents. 

2a.   If time is available include a roundtable discussion with groups to re-evaluate their knowledge and what they learned from the Hollywood or History? assignment including
one or more of the guiding questions provided. 

2b. Teachers might also elect to introduce one of the other documents to the discussion. How does this new piece of evidence change or reinforce students’ original positions?





Differentiation 
	Think about your students’ skill levels, intelligences, and learning styles. How are you going to make this lesson meet the needs of all of your students?
Scaffolds: Work with students individually if needed to answer questions and further explain any material. Make sure that the student table groups have mixed students so that higher achieving students are working with/helping their classmates.
ESL Interventions: Provide vocabulary terms pertaining to the era of prohibition with useful synonyms and definitions/description in order to give students background knowledge and vocabulary helps as they move through the lesson itself. Consider selecting among the sources with images, or finding additional documents, from the source collections provided.

Extensions: Have students write a letter or make a video telling a younger student about the complexities the potential biases and inaccuracies found in Hollywood film and what they should do to be better informed about historical figures and events that are portrayed in movies.   




Summarizing Strategies/Synthesizing Activity   
	What strategies are you going to use to allow students to summarize what they learned in the lesson? 
 	Strategies we will use:
 	Hollywood or History?
 	Student-generated position statements with reference to documents/evidence
· Line of Contention
 	Roundtable Discussion
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