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Presenter Notes
Presentation Notes
each introduce


UNDERSTANDING
INDIGENOUS DIASPORAS

Definition
* Greek: to scatter
* Movement & scattering from a homeland
* People settle in new places

* Cultures adapt and evolve

» War, colonization, environmental change,

ecohomic pressures

» Colonial expansion & Government policies


Presenter Notes
Presentation Notes
🔹 Causes of diaspora
Can happen because of:
war
colonization
environmental change
economic pressures
🔹 Indigenous context
For many ethnic groups → both forced and voluntary movement
In Indigenous history → often tied to:
colonial expansion
government policies
NOT voluntary movement
🔹 What moves with people
People don’t move alone—they carry:
language
traditions
knowledge
beliefs
cultural practices



UNDERSTAND'NG Big takeaway
INDIGENOUS DIASPORAS These histories show:

movement + disruption

*Movement carries culture, language, and BUT also, adaptation and
diti continuity.

fraditions Native identity continues

Movement usually NOT voluntary despite displacement

‘Communities adapt to new environments
*Culture continues and grows across places
*Indigenous experiences show diaspora in
action

‘Resilience through movement and challenge



Presenter Notes
Presentation Notes
🔹 Indigenous context
For many ethnic groups → both forced and voluntary movement
In Indigenous history → often tied to:
colonial expansion
government policies
NOT voluntary movement
🔹 What moves with people
People don’t move alone—they carry:
language
traditions
knowledge
beliefs
cultural practices
🔹 Cultural exchange
Movement leads to:
sharing of ideas
adaptation
blending of traditions
Culture is not static—it evolves
🔹 Connect to your session
Today we’re looking at three Indigenous diasporas:
Seminole → Seminole Wars
Muscogee → Trail of Tears
Lakota → treaties, land loss, relocation
🔹 Big takeaway
These histories show:
movement + disruption
BUT also adaptation and continuity
Native identity continues despite displacement


SEMINOLE DIASPORA:

War, Resistance, Removals, and

Resilience
What Happened?

*Seminole formed from multiple groups including
Muscogee

*The U.S. fought the Seminole (1817-1858)
*Seminole people resisted removal

*Many were forced to Oklahoma

*Others moved to Texas and Mexico

Some remained in Florida and never surrendered


Presenter Notes
Presentation Notes
Notes for Cypress:
🔹 Start with the shift
After the Seminole Wars, things didn’t “end”—they changed
Movement of Seminole people = beginning of diaspora
🔹 Where people went
Some Seminole were forcibly removed to Oklahoma
Some moved to Texas and Mexico to avoid U.S. control
Some remained in Florida and never surrendered
🔹 What diaspora means (in simple terms)
Seminole people were no longer in one homeland
Communities became separated across different places
Still connected through family, culture, and identity
🔹 Important idea to emphasize
Diaspora is not just removal—it’s also resistance and choice
Not all Seminole had the same experience
🔹 Culture and identity
Language, traditions, and community continued across distance
Seminole identity did not disappear—it adapted
🔹 Optional (if he wants to go deeper)
Differences between Florida Seminole and Oklahoma Seminole
Importance of staying in Florida (never surrendered narrative)
Personal/community connections to place



" SEMINOLE DIASPORA:

War, Resistance, Removals, and
Resilience

Mop after Rebert Remivi
Andrew dackson and
‘the Course 6‘? Amencan B

Seminole Diaspora:
» Seminole communities became geographically
separated
« Communities became separated across Florida,
Oklahoma, Texas, and Mexico

* Culture, identity, and traditions continued across

distance


Presenter Notes
Presentation Notes
Notes for Cypress:
🔹 Start with the shift
After the Seminole Wars, things didn’t “end”—they changed
Movement of Seminole people = beginning of diaspora
🔹 Where people went
Some Seminole were forcibly removed to Oklahoma
Some moved to Texas and Mexico to avoid U.S. control
Some remained in Florida and never surrendered
🔹 What diaspora means (in simple terms)
Seminole people were no longer in one homeland
Communities became separated across different places
Still connected through family, culture, and identity
🔹 Important idea to emphasize
Diaspora is not just removal—it’s also resistance and choice
Not all Seminole had the same experience
🔹 Culture and identity
Language, traditions, and community continued across distance
Seminole identity did not disappear—it adapted
🔹 Optional (if he wants to go deeper)
Differences between Florida Seminole and Oklahoma Seminole
Importance of staying in Florida (never surrendered narrative)
Personal/community connections to place


SEMINOLE DIASPORA:

War, Resistance, Removals, and
Resilience

Resilience
*Some Seminole never surrendered and
remained in Florida
Language, traditions, and community ties
continued
«Seminole identity remained strong across

locations

GQULF ofF
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‘the Course 6‘? Amencan B
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Presenter Notes
Presentation Notes
Notes for Cypress:
🔹 Start with the shift
After the Seminole Wars, things didn’t “end”—they changed
Movement of Seminole people = beginning of diaspora
🔹 Where people went
Some Seminole were forcibly removed to Oklahoma
Some moved to Texas and Mexico to avoid U.S. control
Some remained in Florida and never surrendered
🔹 What diaspora means (in simple terms)
Seminole people were no longer in one homeland
Communities became separated across different places
Still connected through family, culture, and identity
🔹 Important idea to emphasize
Diaspora is not just removal—it’s also resistance and choice
Not all Seminole had the same experience
🔹 Culture and identity
Language, traditions, and community continued across distance
Seminole identity did not disappear—it adapted
🔹 Optional (if he wants to go deeper)
Differences between Florida Seminole and Oklahoma Seminole
Importance of staying in Florida (never surrendered narrative)
Personal/community connections to place


" LAKOTA DIASPORA

What Happened?

* Lakota people separated from sacred places

Diminishing Sioux Lands

/

* Treaties and violations 1851: Defines boundaries, settler safety

* 1868: Recoghizes Sioux Reservation boundaries, includes Black
Hills

» Confined to reservations, shrinking
* Gold 1870s: Black Hills taken by 1877

» Termination Policy Era: Indian Relocation Act 1956

(Railway cities: Denver, Minneapolis, Chicago)
« Communities strained connections across reservations

and urban areas



Presenter Notes
Presentation Notes
🔹 Start with the shift
Lakota story is not just one removal event
It’s ongoing land loss, broken promises, and movement over time
🔹 Treaties 
The U.S. made agreements with the Lakota through the Fort Laramie Treaties (1851 & 1868)
1851  Defines territorial boundaries, safe passage for settlers
1868 Treaty: Recognized Lakota control of a large territory
Included the Black Hills (sacred land)
These were supposed to be legally binding agreements
🔹 Treaty violations
Gold discovered in the Black Hills (1870s)
U.S. allowed miners to enter anyway
Treaty was broken
Led to conflict (Great Sioux War)

👉 Key idea:

Land wasn’t just “lost”—it was taken after agreements were violated
🔹 Where people went
Large Plains territory → smaller reservations
Later → urban areas through relocation programs (1950s–60s)
Minneapolis, Denver, Chicago, etc.
🔹 What diaspora means here
Loss of the Black Hills (spiritual center)
Movement across:
reservations
cities
Communities now exist in multiple connected places
🔹 Important idea to emphasize
Diaspora is both:
forced (treaty violations, confinement)
continued (urban movement today)
🔹 Culture and identity
Language, ceremony, kinship continue
Star quilts, beadwork, traditions travel
People remain connected to community and land
🔹 Optional deeper layer (if you want to bring in that article)
Land loss is not just physical—it’s spiritual and cultural
Black Hills = sacred, not just territory
🔹 Close with a strong idea
“Even when the land was reduced and people were spread out—we’re still connected.”


Diminishing Sioux Lands

LAKOTA DIASPORA |

Disruption of family networks and community life

Limited access to Black Hills: resources, and

traditional practices:

 herbal medicines and healing knowledge

 sacred sites and prayer locations

« Connection to creation /origin stories
Culture and Identity continue- ceremony,

traditions, kinship



Presenter Notes
Presentation Notes
🔹 Start with the shift
Lakota story is not just one removal event
It’s ongoing land loss, broken promises, and movement over time
🔹 Treaties 
The U.S. made agreements with the Lakota through the Fort Laramie Treaties (1851 & 1868)
1868 Treaty:
Recognized Lakota control of a large territory
Included the Black Hills (sacred land)
These were supposed to be legally binding agreements
🔹 Treaty violations
Gold discovered in the Black Hills (1870s)
U.S. allowed miners to enter anyway
Treaty was broken
Led to conflict (Great Sioux War)

👉 Key idea:

Land wasn’t just “lost”—it was taken after agreements were violated
🔹 Where people went
Large Plains territory → smaller reservations
Later → urban areas through relocation programs (1950s–60s)
Minneapolis, Denver, Chicago, etc.
🔹 What diaspora means here
Loss of the Black Hills (spiritual center)
Movement across:
reservations
cities
Communities now exist in multiple connected places
🔹 Important idea to emphasize
Diaspora is both:
forced (treaty violations, confinement)
continued (urban movement today)
🔹 Culture and identity
Language, ceremony, kinship continue
Star quilts, beadwork, traditions travel
People remain connected to community and land
🔹 Optional deeper layer (if you want to bring in that article)
Land loss is not just physical—it’s spiritual and cultural
Black Hills = sacred, not just territory
🔹 Close with a strong idea
“Even when the land was reduced and people were spread out—we’re still connected.”


Diminishing Sioux Lands

LAKOTA DIASPORA |

Resilience:
 Language, ceremony, and storytelling
continue
* Cultural identity remains strong across

distance and generations



Presenter Notes
Presentation Notes
🔹 Start with the shift
Lakota story is not just one removal event
It’s ongoing land loss, broken promises, and movement over time
🔹 Treaties 
The U.S. made agreements with the Lakota through the Fort Laramie Treaties (1851 & 1868)
1868 Treaty:
Recognized Lakota control of a large territory
Included the Black Hills (sacred land)
These were supposed to be legally binding agreements
🔹 Treaty violations
Gold discovered in the Black Hills (1870s)
U.S. allowed miners to enter anyway
Treaty was broken
Led to conflict (Great Sioux War)

👉 Key idea:

Land wasn’t just “lost”—it was taken after agreements were violated
🔹 Where people went
Large Plains territory → smaller reservations
Later → urban areas through relocation programs (1950s–60s)
Minneapolis, Denver, Chicago, etc.
🔹 What diaspora means here
Loss of the Black Hills (spiritual center)
Movement across:
reservations
cities
Communities now exist in multiple connected places
🔹 Important idea to emphasize
Diaspora is both:
forced (treaty violations, confinement)
continued (urban movement today)
🔹 Culture and identity
Language, ceremony, kinship continue
Star quilts, beadwork, traditions travel
People remain connected to community and land
🔹 Optional deeper layer (if you want to bring in that article)
Land loss is not just physical—it’s spiritual and cultural
Black Hills = sacred, not just territory
🔹 Close with a strong idea
“Even when the land was reduced and people were spread out—we’re still connected.”


MODERN
INDIGENOUS
DIASPORAS

* Many live off reservation

» Movement for work, school, or policy
« Urban Native communities nationwide
* Culture and identity continue

* Living, modern, mobile

* Social Media: covid, tik tok



Presenter Notes
Presentation Notes
🔹 Opening idea
Diaspora is often thought of as something in the past
For Native communities → it is still happening today
🔹 Modern movement
Many Native people live:
off reservation
outside tribal lands
far from ancestral homelands
Reasons include:
school
jobs
military
marriage
housing
healthcare
family needs
Also connected to:
past federal relocation policies
🔹 Where Native communities are today
Not only on reservations
Also in:
cities
suburbs
rural areas
Examples:
Minneapolis
Denver
Phoenix
Tulsa
Los Angeles
Chicago
Strong intertribal communities
🔹 Stereotypes to challenge
Students often think:
Native people only live on reservations
Native people only exist in the past
Both ideas are incorrect
🔹 Identity continues
Living off reservation ≠ less Native
Identity continues through:
tribal citizenship
family/kinship
ceremony
language
powwows / stomp dances
community gatherings
going home for important events
🔹 Use what you’re wearing (IMPORTANT moment)
What we’re wearing is intentional
Cypress → patchwork
Kim → ribbon skirt
Not costumes or reenactments
Living expressions of identity
Culture moves with people
Culture continues across distance
🔹 Close the idea
Native communities are:
living
present
connected across many places
This helps students move beyond stereotypes


'ARTIFACTS OF IDENTITY
AND BELONGING

Lakhotiya Woglaka Po!
Speak Lakota!

M
e

Objects make diaspora visible
Dolls — teaching tradition & identity

Beadwork — family & continuity
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Presenter Notes
Presentation Notes
🔹 Opening idea
Objects help make diaspora visible
Big ideas can feel abstract—objects make them concrete
🔹 What people carry
People do not move empty-handed
They carry:
knowledge
identity
memory
community connections
Material culture shows:
how traditions continue
how they adapt
how they remain meaningful over time
🔹 Lakota beadwork
Not just decorative
Reflects:
continuity
family teaching
identity
connection to community
Can carry relationships to:
kin
ceremony
belonging
Even when living far from homeland
🔹 Seminole dolls
Represent:
family life
clothing traditions
teaching across generations
Show identity is taught through:
everyday objects
what children see and make
🔹 Basket
Represents daily life, not just history
Shows:
practical knowledge
making traditions
environmental knowledge
connection to home
🔹 Lakota language book
Diaspora is not just movement of people
Also about protecting language across distance
Shows identity is actively maintained
🔹 Teacher connection
Objects help students ask:
What travels with people?
What changes?
What stays the same?
How do people stay connected across distance?
🔹 Closing idea
Diaspora is not only about where people go
It’s about what they carry with them
***images:  Anhinga Basket, by Linda Beletso, Catalog 1993.15.1, ATTK Museum
***Beaded Lakota possible bag. (Photo courtesy of the Houston Museum of Natural Science)
Ca. 1890.
HMNS Coll. Acc. No. 1991.1100


WHY THIS MATTERS
IN CLASSROOMS

‘Past and present
‘Lessons are few & Stop in 1800s

*Challenges stereotypes : gone, only on

rez, all Natives = same,

*Materials support inquiry & empathy
Connects to migration & identity



Presenter Notes
Presentation Notes
🔹 Opening idea
These histories matter:
personally
AND professionally
🔹 What teachers are already doing
Teachers already teach:
migration
removal
westward expansion
cultural exchange
resilience
identity
The issue:
Native history often feels like it stops in the past
or gets reduced to:
one lesson
one month
one chapter
🔹 What this approach does
Teaching Indigenous diasporas shifts that thinking
Moves beyond:
“Where were people forced to go?”
Toward:
what they carried
how they stayed connected
🔹 What students begin to see
Culture includes:
language
family ties
ceremony
art
clothing
stories
community responsibilities
Creates a richer conversation than just dates and events
🔹 Challenging stereotypes
Common student misconceptions:
Native people only lived in the past
Native people only live on reservations
All Native experiences are the same
Comparing Seminole, Muscogee, Lakota:
shows patterns AND differences
highlights distinct nations
shows Native communities are still here
🔹 Inquiry (important teaching move)
Shift from abstract → personal
Instead of:
“Here was a policy…”
Ask:
What would you carry with you?
How do people stay connected to home?
Builds:
empathy
historical thinking
🔹 Practical classroom fit
Fits into what teachers already do:
maps
primary sources
artifacts
oral histories
migration units
Not “one more thing”
A way to teach content:
more accurately
more humanely
🔹 Closing idea
Indigenous diaspora is not just a topic—it’s a lens
Helps students understand:
movement
belonging
identity
continuity
Goal:
Students see Native communities as:
living
diverse
connected across place and time


BRINGING
INDIGENOUS
DIASPORAS INTO
THE CLASSROOM

Teach migration, identity, geography, and
community through a more accurate and human
lens.

Elementary
» Use migration maps to show Indigenous journeys v_‘\q" ch
» Compare/Contrast different tribes 6@@ W09
.\“\5\
* Help students visualize where Native communities moved b

* Ask: What travels with people?


Presenter Notes
Presentation Notes
🔹 Opening idea
This does NOT require a new unit
Fits into what teachers already teach
🔹 Where it fits
Connects naturally to:
migration
identity
geography
community
cultural continuity
displacement
🔹 Elementary level
Start with:
maps
images
simple inquiry questions
Use:
migration maps → visualize movement
artifacts/clothing → make it concrete
Ask:
What travels with people?
How do traditions stay alive?
Helps students connect:
movement → identity → belonging
🔹 Middle school level
Students ready to:
investigate timelines
compare Native nations
examine cause and effect
Focus on:
removal
resistance
Use:
artifacts
clothing
images
Emphasize:
shared AND different experiences
🔹 High school level
Connect to broader themes:
forced migration
sovereignty
cultural resilience
identity
Compare:
Seminole, Muscogee, Lakota
with other global migrations
Use:
oral histories
maps
primary sources
🔹 Closing idea
Goal is NOT adding more content
It’s teaching familiar history:
more accurately
more inclusively
more humanely


BRINGING
INDIGENOUS
DIASPORAS INTO
THE CLASSROOM

Teach migration, identity, geography, and
community through a more accurate and human
lens.

Middle School
* Investigate timelines of removal, resistance, and movement

» Compare the experiences of different Native nations

Use artifacts, clothing, and images to build inquiry

*How do traditions stay alive?


Presenter Notes
Presentation Notes
🔹 Opening idea
This does NOT require a new unit
Fits into what teachers already teach
🔹 Where it fits
Connects naturally to:
migration
identity
geography
community
cultural continuity
displacement
🔹 Elementary level
Start with:
maps
images
simple inquiry questions
Use:
migration maps → visualize movement
artifacts/clothing → make it concrete
Ask:
What travels with people?
How do traditions stay alive?
Helps students connect:
movement → identity → belonging
🔹 Middle school level
Students ready to:
investigate timelines
compare Native nations
examine cause and effect
Focus on:
removal
resistance
Use:
artifacts
clothing
images
Emphasize:
shared AND different experiences
🔹 High school level
Connect to broader themes:
forced migration
sovereignty
cultural resilience
identity
Compare:
Seminole, Muscogee, Lakota
with other global migrations
Use:
oral histories
maps
primary sources
🔹 Closing idea
Goal is NOT adding more content
It’s teaching familiar history:
more accurately
more inclusively
more humanely


BRINGING
INDIGENOUS
DIASPORAS INTO
THE CLASSROOM

Big Idea

Teach migration, identity, geography, and
community through a more accurate and human
lens.

High School
» Compare Indigenous diasporas with other global migrations

* Discuss identity, sovereignty, resilience, and displacement

» Analyze maps, oral histories, and primary sources


Presenter Notes
Presentation Notes
🔹 Opening idea
This does NOT require a new unit
Fits into what teachers already teach
🔹 Where it fits
Connects naturally to:
migration
identity
geography
community
cultural continuity
displacement
🔹 Elementary level
Start with:
maps
images
simple inquiry questions
Use:
migration maps → visualize movement
artifacts/clothing → make it concrete
Ask:
What travels with people?
How do traditions stay alive?
Helps students connect:
movement → identity → belonging
🔹 Middle school level
Students ready to:
investigate timelines
compare Native nations
examine cause and effect
Focus on:
removal
resistance
Use:
artifacts
clothing
images
Emphasize:
shared AND different experiences
🔹 High school level
Connect to broader themes:
forced migration
sovereignty
cultural resilience
identity
Compare:
Seminole, Muscogee, Lakota
with other global migrations
Use:
oral histories
maps
primary sources
🔹 Closing idea
Goal is NOT adding more content
It’s teaching familiar history:
more accurately
more inclusively
more humanely


'BRINGING DIASPORAS INTO THE
INDIGENOUS CLASSROOM

T - Time: When was the image created? " e n

sfﬁ? T.A.C.O.S. Primary Source Analysis —

What historical events or era influenced
it?

*A - Action: What is happening in the
picture (e.g., fighting, laughing, running)?
*C - Caption: What words, labels, or
phrases are used, and what do they
mean?

*O - Objects: What items or symbols are
present, and what do they represent?
S - Summary: What is the overall
message, argument, or 'so what" of the
cartoon?

Lakota Diaspora

5 eW
ir culture, traditions, and

What is happening in this image?
= Does it look staged or natural?
== What might this image NOT show about movement?



Presenter Notes
Presentation Notes
🔹 Opening idea
This does NOT require a new unit
Fits into what teachers already teach
🔹 Where it fits
Connects naturally to:
migration
identity
geography
community
cultural continuity
displacement
🔹 Elementary level
Start with:
maps
images
simple inquiry questions
Use:
migration maps → visualize movement
artifacts/clothing → make it concrete
Ask:
What travels with people?
How do traditions stay alive?
Helps students connect:
movement → identity → belonging
🔹 Middle school level
Students ready to:
investigate timelines
compare Native nations
examine cause and effect
Focus on:
removal
resistance
Use:
artifacts
clothing
images
Emphasize:
shared AND different experiences
🔹 High school level
Connect to broader themes:
forced migration
sovereignty
cultural resilience
identity
Compare:
Seminole, Muscogee, Lakota
with other global migrations
Use:
oral histories
maps
primary sources
🔹 Closing idea
Goal is NOT adding more content
It’s teaching familiar history:
more accurately
more inclusively
more humanely


REFLECTION AND DISCUSSION

How do Indigenous diasporas connect to migration stories you already teach?
What stereotypes or misconceptions could this topic help challenge?
How could you use maps, clothing, language, or artifacts in your classroom?

What is one idea from today’s session you could take back to your students?


Presenter Notes
Presentation Notes
🔹 Opening
We want to end by:
opening it up
giving you time to reflect
🔹 Connect to their classroom
Think about your own teaching:
Where does this fit?
You may already teach:
migration
westward expansion
removal
geography
identity
community
primary sources
cultural exchange
This content is likely closer to what you already teach than it seems
🔹 Challenging stereotypes
Students often think:
Native people only lived in the past
Native people only live on reservations
All Native experiences are the same
Key takeaway:
Indigenous histories are:
specific
living
connected to place AND movement
🔹 Reflection prompt
Think about:
one idea
one object
one question
one strategy
What could you take back to your students?
🔹 Closing
Open for:
questions
reflections
comments


THANK YOU FOR YOUR ¢ AR-Tah-Thi-Ki Museumn
ATTENTION 1667 and is owned and operated

E il Add by the Seminole Tribe of Florida.
mal resses Situated in the Everglades on a 66-

Kim.m.cunningham@browardschools.com acre cypress dome on the Big

cvoressbillie@semtribe.com Cypress Seminole Indian Reservation,
YP @ the museum offers more than 5,000

- . NN o square feet of gallery space. Exhibits
Ah-Tah-Thi-Ki Seminole Museum feature rare artifacts and lifelike
https://www.ahtahthiki.com dioramas that depict Seminole life at

the turn of the century. In 2009, the
Museum became the first tribally
governed museum to be accredited
by the American Association of

Museums. For more information, visit
www.ahtahthiki.com and follow the
museum on Facebook, Twitter, and

Instagram. Ah-Tah-Thi-Ki Museum is

located at 34725 W. Boundary Road,

Clewiston, Florida.
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